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Abstract 

The acquisition of oral proficiency in English remains a central concern in secondary education globally, with teachers’ 

pedagogical beliefs exerting a profound influence on instructional practices and, consequently, student outcomes. This 

research article investigates the complex relationship between teachers’ beliefs, their classroom practices, and the 

development of students’ speaking skills in English as a Foreign Language (EFL) contexts. Drawing upon empirical 

studies, theoretical frameworks, and cross-cultural analyses, this paper critically examines how teachers’ conceptions of 

language learning shape pedagogical strategies, classroom interaction patterns, and the utilization of technological tools 

in fostering oral communication. The study synthesizes evidence from multiple educational settings, highlighting the 

alignment and misalignment between belief systems and actual classroom behavior. Through an extensive review of prior 

research, including case studies, surveys, and experimental interventions, this paper identifies key factors that contribute 

to effective speaking instruction, including teacher creativity, learner motivation, and integration of digital platforms. 

Moreover, the study explores the impact of global Englishes, sociocultural contexts, and learner affective variables such 

as anxiety and demotivation on speaking performance. Findings reveal that while teachers often endorse communicative 

and holistic approaches, actual classroom practices may be constrained by curriculum demands, resource limitations, and 

entrenched pedagogical traditions. The paper concludes with a set of theoretical and practical implications for teacher 

training, curriculum design, and policy development, emphasizing the necessity of bridging the belief-practice gap to 

optimize learners’ speaking outcomes. This research contributes to the broader discourse on language pedagogy by 

offering nuanced insights into the mechanisms through which teacher beliefs inform instructional behavior and how these, 

in turn, affect student engagement and proficiency in oral English. 
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1. Introduction 

The teaching of speaking skills in English as a Foreign 

Language (EFL) presents a multifaceted challenge that 

intersects with cognitive, sociocultural, and affective 

dimensions of language learning. Oral proficiency is not 

merely a linguistic competence; it embodies the capacity to 

negotiate meaning, engage in social interaction, and express 

identity in a target language (Halliday, 1989). Despite 

decades of research emphasizing communicative 

approaches, many learners continue to struggle with 

spontaneous spoken English, a phenomenon often linked to 

inconsistencies between teacher beliefs and classroom 

practices (Farrell & Lim, 2005; Johnson, 1992). 

Teachers’ beliefs, broadly defined as the implicit and 

explicit convictions regarding language learning and 
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pedagogy, are instrumental in shaping instructional 

decision-making and classroom behavior (Horwitz, 1987). 

These belief systems encompass perceptions about 

grammar instruction, communicative competence, learner 

autonomy, and the efficacy of various teaching techniques 

(Kim-yin, 2006; Hedrick et al., 2004). Importantly, research 

indicates that beliefs are not always aligned with observable 

classroom practices; teachers may endorse student-centered 

or communicative approaches yet rely on traditional 

grammar-focused instruction due to institutional constraints 

or personal comfort with established methods (Farrell & 

Lim, 2005; Khader, 2012). 

The problem is further compounded in secondary school 

contexts, where curriculum pressures, large class sizes, and 

diverse learner proficiency levels limit opportunities for 

meaningful oral interaction (Gudu, 2015; Kaski-Akhawan, 

2013). In such environments, understanding the factors that 

influence teachers’ instructional choices is critical. 

Specifically, it is imperative to investigate how teachers’ 

epistemological beliefs, pedagogical philosophies, and 

perceived self-efficacy converge to impact speaking skill 

development. Existing literature has documented the 

importance of integrating interactive classroom activities, 

technology-mediated learning, and culturally responsive 

pedagogy to foster communicative competence (Goh & 

Burns, 2012; Hartono et al., 2023; Fadhillah & Rusmiati, 

2022). However, there remains a notable gap in 

understanding the nuanced mechanisms through which 

teacher beliefs translate into practical strategies that 

enhance students’ speaking proficiency. 

Moreover, learner-related variables such as motivation, 

anxiety, and exposure to authentic language input 

significantly mediate the effectiveness of speaking 

instruction (Leong & Ahmadi, 2017; Erlina et al., 2020; 

Hidayat et al., 2022). The advent of digital learning 

platforms, including Google Meet, YouTube, and AI-based 

conversational tools, has introduced additional layers of 

complexity, offering both opportunities and challenges for 

oral skill development (Ernati & Merti, 2022; Hadi & Junor, 

2022). While some studies have demonstrated positive 

outcomes from technology-enhanced speaking 

interventions, the sustainability and scalability of such 

practices depend heavily on teacher readiness and alignment 

with their instructional beliefs (Fitriani et al., 2023; Fang et 

al., 2022). 

In light of these considerations, this study aims to 

comprehensively analyze the interplay between teacher 

beliefs and classroom practices in the enhancement of 

English speaking skills at the secondary education level. By 

synthesizing empirical research, theoretical frameworks, 

and cross-contextual evidence, the paper seeks to provide a 

robust understanding of the factors that facilitate or hinder 

the translation of beliefs into effective pedagogical action. 

This inquiry not only addresses a critical gap in language 

education literature but also offers practical implications for 

teacher training, curriculum design, and policy 

interventions that promote oral proficiency in English 

learners. 

2. Methodology 

The methodology adopted in this study is a qualitative 

synthesis of existing empirical and theoretical literature on 

teacher beliefs, classroom practices, and speaking skill 

development. This approach allows for an in-depth 

exploration of patterns, divergences, and nuanced 

interactions between pedagogical beliefs and instructional 

behavior across diverse educational contexts. Primary 

sources included peer-reviewed journal articles, theses, and 

monographs focused on English language teaching, 

speaking skill pedagogy, and teacher cognition. Notable 

case studies were analyzed to capture contextual variations, 

while survey-based research provided quantitative insights 

into prevalent belief systems and classroom practices. 

A systematic thematic analysis framework was employed to 

categorize findings under four major domains: (1) teacher 

beliefs about language and pedagogy, (2) classroom 

practices and instructional strategies, (3) learner-related 

affective and cognitive variables, and (4) the role of 

technology and media in oral skill enhancement. Each 

domain was examined with attention to theoretical 

underpinnings, methodological rigor, and cross-cultural 

applicability. For instance, Farrell and Lim (2005) provided 

a detailed account of teachers’ conceptions of grammar 

instruction, while Gudu (2015) offered empirical evidence 

on the efficacy of specific speaking activities in secondary 

schools. Studies such as Hidayat et al. (2023) illuminated 

factors affecting teacher creativity and adaptability, 

essential for implementing belief-informed practices. 

The synthesis process involved a critical evaluation of 

methodological approaches, sample characteristics, and 

analytical rigor in each source. Emphasis was placed on 

identifying convergent and divergent trends, with explicit 

attention to how teacher beliefs influenced the selection and 

execution of speaking activities. Additionally, the analysis 

accounted for mediating factors such as institutional 

constraints, curriculum demands, and sociocultural 

considerations that potentially moderate the belief-practice 

relationship. By integrating findings from multiple 
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geographical and pedagogical contexts, the methodology 

supports a comprehensive understanding of the complex 

dynamics governing speaking instruction in EFL settings. 

3. Results 

Analysis of the literature reveals several salient patterns 

regarding the relationship between teacher beliefs and 

classroom practices in English speaking instruction. First, 

teachers who hold strong communicative and learner-

centered beliefs are more likely to implement interactive 

activities such as role-plays, debates, and group discussions, 

fostering authentic language use (Goh & Burns, 2012; 

Kaski-Akhawan, 2013). Conversely, educators emphasizing 

grammatical accuracy and traditional linguistic forms tend 

to favor lecture-based approaches, emphasizing error 

correction over spontaneous communication (Kim-yin, 

2006; Farrell & Lim, 2005). 

Second, there exists a frequent mismatch between teachers’ 

stated beliefs and actual classroom practices. Johnson 

(1992) and Khader (2012) document cases where teachers 

endorse modern pedagogical philosophies but revert to 

conventional methods due to time constraints, exam-

oriented curricula, or lack of confidence in facilitating 

communicative activities. Hedrick et al. (2004) further 

demonstrate that belief-practice incongruence is 

particularly pronounced in vocabulary instruction, 

highlighting the broader implications for oral proficiency. 

Third, learner-related variables critically shape the 

effectiveness of speaking instruction. Anxiety, 

demotivation, and low self-efficacy can undermine the 

potential benefits of even well-designed communicative 

activities (Erlina et al., 2020; Hidayat et al., 2022). 

Conversely, activities that enhance learner autonomy, 

provide meaningful feedback, and encourage collaborative 

interaction are consistently associated with improved 

speaking outcomes (Leong & Ahmadi, 2017; Hartono et al., 

2023). 

Fourth, technological integration has emerged as a 

significant facilitator of oral skill development. Tools such 

as Google Meet, YouTube-based exercises, and AI-assisted 

conversational platforms enable flexible practice 

opportunities, broaden exposure to authentic language, and 

provide innovative assessment mechanisms (Ernati & 

Merti, 2022; Fadhillah & Rusmiati, 2022; Hadi & Junor, 

2022). However, effective deployment of such tools is 

contingent upon teachers’ digital literacy and willingness to 

adapt their instructional practices in alignment with their 

pedagogical beliefs (Hidayat et al., 2023). 

Finally, sociocultural factors, including students’ linguistic 

backgrounds, societal attitudes toward English, and 

exposure to global Englishes, modulate the impact of 

teacher beliefs and classroom practices (Fang et al., 2022). 

Teachers operating in contexts where English holds 

symbolic or practical value are more likely to prioritize 

communicative proficiency, whereas in contexts with 

limited perceived utility, speaking instruction may be de-

emphasized despite teachers’ positive beliefs. 

4. Discussion 

The findings elucidate the intricate interplay between 

teacher beliefs, classroom practices, and learner outcomes 

in the domain of English speaking instruction. The recurrent 

alignment and misalignment between beliefs and practices 

suggest that pedagogical convictions alone are insufficient 

to ensure effective oral skill development. Rather, the 

translation of beliefs into practice is mediated by a 

constellation of factors including institutional mandates, 

resource availability, learner characteristics, and 

sociocultural context (Farrell & Lim, 2005; Johnson, 1992). 

Theoretically, these findings resonate with constructivist 

and sociocultural perspectives on language learning, which 

emphasize the co-construction of knowledge through 

interaction and scaffolding (Halliday, 1989; Goh & Burns, 

2012). Teachers’ beliefs shape their interpretations of these 

frameworks, guiding the selection of tasks that facilitate 

authentic communication. However, systemic constraints 

frequently impose limits on the enactment of such 

pedagogical ideals, highlighting the importance of 

structural support for belief-informed instruction. 

A notable implication concerns teacher training and 

professional development. Studies indicate that targeted 

interventions, reflective practice, and collaborative learning 

communities enhance teachers’ capacity to operationalize 

communicative and holistic beliefs in practice (Farrell & 

Lim, 2005; Kim-yin, 2006; Hidayat et al., 2023). Such 

programs should address both cognitive and affective 

dimensions, equipping teachers with strategies to mitigate 

learner anxiety, sustain motivation, and foster self-efficacy, 

thereby amplifying the impact of belief-aligned practices. 

Additionally, the integration of digital tools represents a 

critical avenue for extending oral practice beyond the 

classroom. Research demonstrates that platforms like 

Google Meet and YouTube facilitate asynchronous and 

synchronous engagement, providing learners with rich 

multimodal input and interactive opportunities (Ernati & 

Merti, 2022; Fadhillah & Rusmiati, 2022). Nevertheless, 
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technology adoption must be intentional and pedagogically 

grounded; mere exposure to digital tools does not guarantee 

improved speaking outcomes in the absence of guided 

practice and reflective feedback. 

The discussion further acknowledges limitations in the 

extant literature. Much research relies on self-reported data, 

which may overstate alignment between beliefs and 

practices. Cross-sectional designs often preclude causal 

inference, while contextual variability limits 

generalizability. Future research should employ 

longitudinal and mixed-methods approaches, incorporating 

classroom observation, learner assessment, and teacher 

reflection to yield a comprehensive understanding of the 

belief-practice dynamic. Comparative studies across diverse 

cultural and linguistic contexts would additionally 

illuminate how sociocultural factors intersect with teacher 

cognition to shape speaking instruction outcomes. 

5. Conclusion 

This study underscores the centrality of teacher beliefs in 

shaping classroom practices and influencing learners’ 

English speaking skills. While positive beliefs regarding 

communicative, learner-centered approaches are prevalent, 

their translation into effective instructional behavior is 

frequently constrained by institutional, contextual, and 

affective factors. Learner motivation, anxiety, and exposure 

to authentic language input further mediate the efficacy of 

speaking activities. Technological tools offer substantial 

potential for enhancing oral proficiency, contingent upon 

deliberate pedagogical integration. To bridge the belief-

practice gap, teacher education programs must cultivate 

reflective, adaptable, and technologically proficient 

educators capable of aligning instructional strategies with 

deeply held pedagogical convictions. By synthesizing 

empirical evidence, theoretical insights, and cross-cultural 

analyses, this research contributes a nuanced understanding 

of the mechanisms through which teacher beliefs inform 

classroom practices and, ultimately, learners’ speaking 

proficiency, offering guidance for policy, practice, and 

future inquiry. 
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